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ASSESSMENT MATERIALS
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The Tongue Fu Talking  Belt System provides 

a structured approach to developing oracy 

across all age ranges. Assessment should 

focus on progression, ensuring students gain 

confidence and fluency rather than simply 

meeting fixed criteria.

Assessment Materials

Each belt includes three key resources to 

support assessment:

• Belt descriptors – These outline the 

expected progression of skills. When using 

them for summative assessment, apply a 

best-fit approach rather than treating them 

as a checklist.

• Student self-assessment grids – These 

allow students to reflect on their own 

speaking development and consider areas 

for improvement.

• Examples– These provide real-life 

scenarios, helping students compare their 

own skills against clear, concrete examples.

ASSESSMENT IN TONGUE FU TALKING

When to Use

• Daily and Weekly (Assessment for 

Learning) – The belt resources can be used 

during regular classroom activities to guide 

practice, encourage reflection, and provide 

targeted feedback.

• Throughout the Term (Formative 

Assessment) – Teachers can use 

observations, peer discussions, and student 

reflections to identify next steps and tailor 

support.

• End of Year (Summative Assessment, if 

needed) – Schools may choose to review 

attainment using the belt descriptors, using 

a best-fit approach rather than rigid criteria.

How to Use

Avoid treating the belts as a tick-list of 

competencies. Oracy skills develop gradually, 

becoming more natural over time. Progression 

should be based on how fluently and 

confidently students apply the practices, rather 

than whether they can perform them in 

isolation.

By embedding this approach, schools can 

ensure oracy becomes a core part of learning, 

with all students making meaningful progress at 

their own pace.



3

THE WHITE BELT: DESCRIPTOR

The White Belt stage represents the foundation 

of effective dialogue and communication. At 

this level, learners are beginning to participate 

in structured interactions, gaining confidence in 

speaking clearly and listening attentively. They 

express themselves in short, simple sentences 

and are learning to organise their thoughts 

before speaking. Their tone is generally friendly 

and calm, and they are starting to use gestures 

to support their meaning. When speaking in a 

group, they aim to be heard but do not yet 

adjust their volume significantly for different 

settings. Linguistically, White Belt speakers rely 

on familiar vocabulary and basic sentence 

structures. They use words like "big" and 

"small" to describe things and connect their 

ideas using simple conjunctions such as "and" 

or "because." Their speech remains on topic, 

but they do not yet modify their language based 

on audience or context.

At this stage, learners are taking their first steps 

in becoming confident communicators. They 

are learning to engage with others, maintain 

simple conversations, and listen actively. While 

their communication remains basic and largely 

self-focused, they are developing the 

foundational skills that will enable them to 

interact more effectively as they progress 

through the belts.



The Stance Discipline Description

Pacing I speak in short, clear sentences and stop after each idea so people can follow me.

Tone I use a calm or happy voice to match what I’m saying.

Pronunciation I say words clearly so my classmates can understand me.

Projection I speak loud enough so that my group can hear me when we are talking.

Engaging Gestures and Posture I move my hands a little to help show what I mean, and I stand up straight when I talk.

Expressive Eyes and Face I look at my friend’s face when I talk to them and smile or nod to show I am listening.
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THE  WH ITE B E LT:  SE LF -A SS ES S MEN T G RID
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THE  WH ITE B E LT:  EX AMP LE S

The Stance Discipline Examples

Pacing
Example 1: When telling a short story, I pause after each sentence: “I went to the park. pause I 

played on the swings. pauseIt was fun.”

Tone
Example 1:When saying “I am happy,” I make my voice sound cheerful.

Example 2: When saying “I am angry,” I make my voice sound grumpy.

Pronunciation
Example 1: I say “animal” instead of “aminal.”

Example 2: I look for the phonics I recognise so that I say words properly.

Projection Example 1: When sitting in a circle, I speak loudly enough so my classmate next to me can hear.

Engaging Gestures and Posture Example 1: When I say "big," I stretch out my arms to show size.

Expressive Eyes and Face Example 1: When talking about something fun, I smile.
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THE  WH ITE B E LT:  SE LF -A SS ES S MEN T G RID

The Flow Discipline Description

Precise Vocabulary I use words like big and small to describe things, e.g., “The dog is big.”

Awareness of Grammar I use simple, short sentences, e.g., “I like cake.”

Sentence Structure I say short sentences that make sense, e.g., “I have a dog.”

Adapting Register I use the same way of speaking with everyone, e.g., “Hey, Miss!”

Rhetorical Flair I use everyday words to share my ideas, e.g., “That is fun.”
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THE  WH ITE B E LT:  EX AMP LE S

The Flow Discipline Examples

Precise Vocabulary
Example 1: I say “The dog is big.” 

Example 2: I say “The cake is yummy.”

Awareness of Grammar
Example 1: I say “I like to run.” 

Example 2: I say “She has a cat.”

Sentence Structure
Example 1: I say “I have a book.” 

Example 2: I say “The sun is hot.”

Adapting Register
Example 1: I say “Hi” to my family and my friends, but “Hello” to everyone else.  

Example 2: I say “Yeah” to my friends, but “Yes” to my teacher..

Rhetorical Flair
Example 1: I say “The dog is nice.” 

Example 2: I say “The food is tasty.”
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THE  WH ITE B E LT:  SE LF -A SS ES S MEN T G RID

The Mind Discipline Description

Content and Purpose I stay on topic by talking about one idea at a time, e.g., “I am talking about my pet.”

Metacognition
I think about my words before I speak, e.g., “I remember a time I lost my toy when I 

explain why I feel sad.”

Reasoning and Justifying I give a reason for my ideas, e.g., “Dogs are fun because they like to play.”

Structure
I put my ideas in order, e.g., “First, I woke up. Then I ate breakfast. Last, I went to 

school.”

Summarising
I give a short version of what I just said, e.g., “The story was about a cat who got lost 

and found its way home.”

Task Time and Focus I stay focused on the discussion and listen to others when they speak.



9

THE  WH ITE B E LT:  EX AMP LE S

The Mind Discipline Examples

Content and Purpose
Example 1: I talk about my favourite food without switching topics. 

Example 2: I answer a question about my weekend by only saying what I did.

Metacognition
Example 1: I think of a time I lost something before telling a story about a missing toy. 

Example 2: I remember a book about dinosaurs when talking about fossils.

Reasoning and Justifying
Example 1: I say, “Ice cream is the best because it is cold and sweet.” 

Example 2: I explain, “I like my teddy because it is soft.”

Structure

Example 1: I tell a story in the right order, e.g., “First we went to the park, then we played football, 

then we went home.” 

Example 2: I explain a process step by step.

Summarising
Example 1: I retell a short story in one sentence. 

Example 2: I give a simple summary after a friend tells me a long story.

Task Time and Focus
Example 1: I wait for my turn before speaking in a group. 

Example 2: I listen to my friend without interrupting.
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THE  WH ITE B E LT:  SE LF -A SS ES S MEN T G RID

The Bond Discipline Description

Managing Interactions
I join a conversation by answering when someone asks me a question, e.g., "Yes, I have 

a dog."

Turn-Taking and Active Listening
I listen to my friend’s story and wait for my turn before speaking, e.g., nodding while they 

talk.

Audience Awareness I look at my friend’s face when I talk so they know I am speaking to them.

Self-Assurance and Resilience I finish my sentence even if I feel shy, e.g., "My favourite food is... um... pizza!"

Liveliness and Engagement
I smile and use a happy voice when telling a fun story, e.g., "And then... BOOM! The 

rocket took off!"

Encouraging Collaboration I talk to my friends and take turns in a group, e.g., "You go first, then I’ll have a turn."
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THE  WH ITE B E LT:  EX AMP LE S

The Bond Discipline Examples

Managing Interactions
Example 1: I respond when someone talks to me, e.g., "Yes, I have a dog!" 

Example 2: I join a group discussion by adding one idea, e.g., "I like that idea!"

Turn-Taking and Active Listening
Example 1: I wait for my turn before speaking. 

Example 2: I nod and smile while listening.

Audience Awareness
Example 1: I look at the person I am talking to. 

Example 2: I smile when I greet someone.

Self-Assurance and Resilience
Example 1: I keep speaking even if I feel nervous. 

Example 2: I finish what I want to say even if I make a small mistake.

Liveliness and Engagement
Example 1: I use a happy voice when telling a story. 

Example 2: I move my hands to show what I mean.

Encouraging Collaboration
Example 1: I take turns when working in a group. 

Example 2: I ask a friend what they think.
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THE GREEN BELT: DESCRIPTOR

At the Green Belt stage, learners are 

developing fluency in communication and 

beginning to adapt their speech to different 

contexts. They can express themselves in 

full sentences and maintain a steady pace 

when speaking. Their tone varies 

depending on the message they are 

delivering, and they are starting to use 

more purposeful gestures to support their 

meaning. They are also aware of the 

importance of volume and adjust their voice 

when addressing a group.

Green Belt speakers expand their 

vocabulary, choosing words that add 

precision to their speech. They structure 

their sentences in ways that make their 

speech more engaging and begin to notice 

how language changes depending on their 

audience.

Cognitively, they start making connections 

between ideas, predicting what might 

happen in conversations, and seeking 

clues from their audience’s reactions. Their 

reasoning is becoming clearer, and they 

begin organising their thoughts more 

logically.

At this level, learners are transitioning from 

basic communication to more structured 

and engaging dialogue. They are gaining 

confidence in expressing themselves 

clearly and ensuring their message is 

understood while also beginning to 

consider the needs of their audience.
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THE  GRE E N B ELT :  S E LF-A SS ES S MEN T G RID

The Stance Discipline Description

Pacing I speak at a steady speed so people can understand me easily.

Tone
I change my voice to show how I feel, like making it louder when I’m excited or softer 

when I’m being serious.

Pronunciation I say tricky words carefully and try my best to get them right.

Projection I speak in a clear voice so the whole class can hear me when I talk.

Engaging Gestures and Posture
I use my hands to explain things, like pointing to show where something is or opening 

my hands to show an idea.

Expressive Eyes and Face
I look at my friends or group when I talk, and I make my face match what I say, like 

smiling when it’s happy.
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THE  GRE E N B ELT :  E X AMP LES

The Stance Discipline Examples

Pacing

Example 1: When reading aloud, I pause at full stops and commas to make my speech sound 

natural. 

Example 2: In a group discussion, I wait a second before speaking to make sure I’m not 

interrupting.

Tone
Example 1: When explaining a rule to a friend, I use a calm, clear tone so they understand. 

Example 2: When I share a fun idea, I make my voice more excited to show I’m interested.

Pronunciation
Example 1: When learning a new word, I break it into parts and say each part carefully: “dif-fi-

cult.” 

Example 2: I try my best to say longer words correctly, like “electricity.”

Projection
Example 1: When speaking to the class, I make my voice strong so everyone can hear. 

Example 2: When playing a game outside, I call out loudly so my team can understand me.

Engaging Gestures and Posture
Example 1: When explaining an idea, I use open hands instead of crossing my arms. Example 2: 

When giving directions, I point in the right direction to help my friend understand.

Expressive Eyes and Face
Example 1: When asking a question, I raise my eyebrows to show I am curious. Example 2: When 

my friend tells me good news, I widen my eyes and smile to show I’m happy for them.
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THE  GRE E N B ELT :  S E LF-A SS ES S MEN T G RID

The Flow Discipline Description

Precise Vocabulary
I use more specific words like huge or tiny to give clearer meaning, e.g., “The castle was 

huge.”

Awareness of Grammar
I use joining words like because and but to make my sentences longer, e.g., “I like cake 

because it is sweet.”

Sentence Structure I use and or becauseto join my ideas, e.g., “I have a dog and he loves to run.”

Adapting Register
I change my words depending on who I’m speaking to, e.g., “Hey” to my friend, but 

“Hello” to my teacher.

Rhetorical Flair I add interest by repeating words or using very, e.g., “That is very, very fun!”
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THE  GRE E N B ELT :  E X AMP LES

The Flow Discipline Examples

Precise Vocabulary
Example 1: I say “The elephant is enormous.” 

Example 2: I say “The cake is delicious and chocolatey.”

Awareness of Grammar
Example 1: I say “I like to run because it is fun.” 

Example 2: I say “She has a cat and it is fluffy.”

Sentence Structure
Example 1: I say “I have a book and I like to read it.” 

Example 2: I say “The sun is hot because it is summer.”

Adapting Register
Example 1: I say “Hello, Miss” to my teacher and “Hey” to my friend. 

Example 2: I say “Good morning” to an adult and “Morning!” to a classmate.

Rhetorical Flair
Example 1: I say “The dog is really, really nice!” 

Example 2: I say “The food is super tasty and amazing.”
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THE  GRE E N B ELT :  S E LF-A SS ES S MEN T G RID

The Mind Discipline Description

Content and Purpose
I explain my purpose by making my point clear, e.g., “I am telling you about my pet to 

show why I like her.”

Metacognition
I use thinking strategies like predicting or connecting, e.g., “This reminds me of when I 

read a story about a lost dog.”

Reasoning and Justifying
I support my opinion with simple reasoning, e.g., “Dogs make people happy because 

they help people exercise and give company.”

Structure
I connect ideas so they flow well, e.g., “I woke up, ate breakfast, and then walked to 

school.”

Summarising
I summarise by keeping only the most important details, e.g., “The story shows how 

being brave can help you solve problems.”

Task Time and Focus I take turns in discussions and stay on topic instead of talking about something different.
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THE  GRE E N B ELT :  E X AMP LES

The Mind Discipline Examples

Content and Purpose
Example 1: I tell a story and explain why it is funny or exciting. 

Example 2: I describe my favourite food and explain why I like it.

Metacognition
Example 1: I connect my school trip to the zoo with a lesson about animals. 

Example 2: I predict what will happen next in a story before explaining my idea.

Reasoning and Justifying

Example 1: I support my answer by giving reasons, e.g., “We should have PE every day because 

exercise keeps us healthy.” 

Example 2: I explain my choice, e.g., “Blue is my favourite colour because it reminds me of the 

ocean.”

Structure
Example 1: I organise my ideas so they make sense, e.g., “I explain my idea, give an example, 

then finish with my opinion.” 

Example 2: I use linking words like first, then, and finally to connect my ideas.

Summarising
Example 1: I explain a story’s main idea in one sentence. 

Example 2: I list the three most important points from a lesson.

Task Time and Focus
Example 1: I stay focused on the discussion by not talking about unrelated things. Example 2: I 

help my group stay on topic by reminding them of the task.
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THE  GRE E N B ELT :  S E LF-A SS ES S MEN T G RID

The Bond Discipline Description

Managing Interactions
I help conversations flow by responding to what others say, e.g., "I have a dog too! What’s your 
dog’s name?"

Turn-Taking and Active Listening
I show I am listening by responding to what they say, e.g., "That sounds fun! What happened 
next?"

Audience Awareness I change my voice to match my audience, e.g., using a louder voice when speaking in a group.

Self-Assurance and Resilience
I keep going even if I make a mistake, e.g., correcting myself naturally: "I mean to say 'went' 
instead of 'goed'."

Liveliness and Engagement
I use different tones to make my speech interesting, e.g., speaking softly for suspense: "And 
then... he slowly opened the door."

Encouraging Collaboration I ask others what they think, e.g., "What do you think we should do next?"



20

THE  GRE E N B ELT :  E X AMP LES

The Bond Discipline Examples

Managing Interactions
Example 1: I ask follow-up questions to keep a conversation going, e.g., "What’s your dog’s 

name?" 

Example 2: I link my response to what someone else said, e.g., "That reminds me of when..."

Turn-Taking and Active Listening
Example 1: I repeat part of what someone said to show I listened, e.g., "Oh, so you went to the 

beach!" 

Example 2: I say, "That’s interesting! What happened next?"

Audience Awareness
Example 1: I adjust my speaking for different people, e.g., I speak more formally to my teacher. 

Example 2: I speak louder when talking to a group.

Self-Assurance and Resilience
Example 1: I correct myself smoothly if I make an error. 

Example 2: I stay calm and keep speaking even if someone interrupts me.

Liveliness and Engagement
Example 1: I change my voice to match my message, e.g., whispering for suspense. Example 2: I 

use gestures and expressions to make my speaking more engaging.

Encouraging Collaboration
Example 1: I invite quieter people to share their ideas. 

Example 2: I make sure everyone has spoken before moving on.
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THE BROWN BELT: DESCRIPTOR

Brown Belt learners demonstrate a strong 

level of competence in communication. 

They adjust their pacing, tone, and volume 

deliberately, using these elements to 

enhance their message. Their gestures and 

facial expressions become more natural 

and expressive, helping them engage their 

audience. They are comfortable speaking in 

different environments and modify their 

delivery accordingly, whether speaking to a 

small group or a larger audience. 

Linguistically, they carefully select words to 

achieve clarity and impact, structuring their 

speech logically and effectively. They now 

adapt their language to different audiences 

and begin using rhetorical techniques such 

as repetition or contrast to emphasise their 

message. collaboration.

Their reasoning moves beyond simple 

explanations, incorporating caveats and 

conditions to create more nuanced 

arguments. Their ability to summarise key 

points ensures that their message remains 

clear and focused.

At this stage, learners have moved beyond 

structured participation into more dynamic 

and flexible communication. They are 

confident speakers who can adapt their 

message and delivery to different contexts 

while ensuring clarity, engagement, and 
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THE  B ROWN  B ELT :  S EL F-A SS ES S MEN T G RID

The Stance Discipline Description

Pacing
I control my speed when I talk, slowing down for important ideas and keeping a natural 

flow between sentences.

Tone
I match my tone to the situation, using warmth to be welcoming, authority to sound 

confident, and passion to persuade.

Pronunciation
I pronounce all my words clearly and naturally, making even complex words easy for my 

audience to understand.

Projection
I adjust my volume to suit the setting, projecting strongly in a large space and softening 

my voice for more intimate conversations.

Engaging Gestures and Posture
I use a variety of gestures naturally, such as expanding my hands to show size or 

miming an action to reinforce my message.

Expressive Eyes and Face
I connect with my audience using eye contact and expressions, adjusting my face to 

match my message and engage listeners.
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THE  B ROWN  B ELT :  E XA MP LES

The Stance Discipline Examples

Pacing

Example 1: In a speech, I slow down before saying an important word: “This… is the most 

important thing to remember.” 

Example 2: When answering a tricky question, I take a short pause to gather my thoughts before 

responding.

Tone
Example 1: When giving instructions to my group, I use a steady, clear tone so everyone listens. 

Example 2: When I read a character’s speech aloud, I change my tone to match how they might 

feel.

Pronunciation
Example 1: When presenting, I clearly pronounce tricky words like “biodiversity.” Example 2: 

When reading aloud, I say each word clearly without rushing.

Projection

Example 1: When giving a speech in the hall, I project my voice so the people at the back can 

hear. 

Example 2:When discussing in a small group, I speak at a softer volume so only my group can 

hear.

Engaging Gestures and Posture
Example 1: When describing something scary, I make myself look smaller. 

Example 2: When giving a speech, I stand tall with my feet apart and use hand movements to 

support my words.

Expressive Eyes and Face
Example 1: When speaking to a group, I make eye contact with different people instead of just 

looking at the floor. 

Example 2: When telling a joke, I use my eyes and a grin to build up to the funny part.
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THE  B ROWN  B ELT :  S EL F-A SS ES S MEN T G RID

The Flow Discipline Description

Precise Vocabulary
I carefully choose words that create strong images, e.g., “The castle towered over the 

village.”

Awareness of Grammar
I use different sentence structures to sound more interesting, e.g., “Although I love cake, 

I can’t eat too much of it.”

Sentence Structure
I use longer sentences that explain more, e.g., “My dog, who is very playful, loves 

running in the park.”

Adapting Register
I adjust my language depending on the situation, e.g., “Good morning, sir” in a speech, 

but “What’s up?” with friends.

Rhetorical Flair
I use description and patterns like lists of three, e.g., “That was exciting, thrilling, and 

unforgettable!”
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THE  B ROWN  B ELT :  E XA MP LES

The Flow Discipline Examples

Precise Vocabulary
Example 1: I say “The enormous elephant stomped through the jungle.” 

Example 2: I say “The cake had a rich, velvety taste that melted in my mouth.”

Awareness of Grammar
Example 1: I say “Running, which I do every day, makes me feel free.” 

Example 2: I say “The cat, with its soft fur and bright eyes, purred happily.”

Sentence Structure
Example 1: I say “My book, which is full of exciting adventures, is my favourite.” Example 2: I say 

“The summer sun blazed in the sky, making the sand warm beneath my feet.”

Adapting Register
Example 1: In a presentation, I say “Today, I will explain why recycling is important.” Example 

2:With my friend, I say “Recycling is cool, right?”

Rhetorical Flair
Example 1: I say “The dog is as loyal as a best friend.” 

Example 2: I say “The food was so good, I could eat it every day.”
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THE  B ROWN  B ELT :  S EL F-A SS ES S MEN T G RID

The Mind Discipline Description

Content and Purpose
I focus my message so my main idea is always clear, e.g., “I want to persuade you that dogs are 
better than cats, so I will give three reasons.”

Metacognition
I choose strategies to help my message, e.g., “I ask questions to check if my audience 
understands.”

Reasoning and Justifying
I use more precise reasoning by showing different sides, e.g., “Dogs are usually good pets, 
although they need a lot of attention, which might not suit busy people.”

Structure
I organise my ideas into clear sections, e.g., “First, I will describe my idea, then I will explain why 
it works, and finally I will answer questions.”

Summarising
I summarise key points so others understand my main message, e.g., “The three main reasons 
we should recycle are to reduce waste, save energy, and protect animals.”

Task Time and Focus
I help keep discussions focused by guiding the group back if we go off track, e.g., “That’s 
interesting, but let’s get back to our main question.”
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THE  B ROWN  B ELT :  E XA MP LES

The Mind Discipline Examples

Content and Purpose
Example 1: I explain why recycling is important by giving three clear reasons. Example 2: I keep 

my message focused so I don’t go off track in a discussion.

Metacognition
Example 1: I seek clues from my partner’s expression to check if they understand me. Example 2: 

I ask myself, “Does this make sense?” before finishing my speech.

Reasoning and Justifying

Example 1: I consider different viewpoints, e.g., “Dogs are great pets as long as owners train 

them properly.” 

Example 2: I justify my ideas with conditions, e.g., “Video games can be educational if they are 

designed for learning.”

Structure
Example 1: I structure my explanation into clear sections. 

Example 2: I start with a hook, present my argument, and finish with a strong conclusion.

Summarising
Example 1: I summarise a class discussion into key points for others. 

Example 2: I write a short conclusion that captures the main message of my speech.

Task Time and Focus
Example 1: I manage time by making sure my group finishes discussing all key points. Example 

2: I bring the discussion back when someone talks about something off-topic.
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THE  B ROWN  B ELT :  S EL F-A SS ES S MEN T G RID

The Bond Discipline Description

Managing Interactions
I guide discussions by keeping the topic focused, e.g., "Let’s come back to our main 

question—how can we improve the playground?"

Turn-Taking and Active Listening
I take turns smoothly by linking my idea to what others said, e.g., "That’s a great point—I 

agree because..."

Audience Awareness
I adjust my speaking when I notice the audience’s reaction, e.g., explaining something 

differently if they look confused.

Self-Assurance and Resilience
I stay confident when someone challenges my idea, e.g., "I see your point, but I still think 

recycling is more important than banning cars."

Liveliness and Engagement
I use voice and movement to hold my audience’s attention, e.g., pausing dramatically 

before revealing an important idea.

Encouraging Collaboration
I make sure quieter people are included, e.g., "I noticed you had an idea earlier—do you 

want to share it?"
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THE  B ROWN  B ELT :  E XA MP LES

The Bond Discipline Examples

Managing Interactions
Example 1: I help organise the discussion by summarising, e.g., "So far, we have three ideas..." 

Example 2: I make sure everyone has a turn, e.g., "Let’s hear from Maya next."

Turn-Taking and Active Listening
Example 1: I build on another’s idea, e.g., "That’s a good idea. We could also..." Example 2: I 

summarise what was said before adding my view.

Audience Awareness
Example 1: I change my explanation if my audience looks confused. 

Example 2: I use simpler words when talking to younger children.

Self-Assurance and Resilience
Example 1: I stay confident even when challenged, e.g., "That’s an interesting point, but I think..." 

Example 2: I adjust my argument when I notice my message isn’t being understood.

Liveliness and Engagement
Example 1: I vary my tone and movement to match the mood of my speech. 

Example 2: I use strategic pauses to build anticipation.

Encouraging Collaboration
Example 1: I encourage teamwork by building on others’ ideas. 

Example 2: I help keep the group positive by recognising good contributions.
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THE BLACK BELT: DESCRIPTOR

Black Belt learners demonstrate mastery of 

communication, combining fluency, 

adaptability, and influence in their speech. 

Their delivery is dynamic, using deliberate 

pacing, tone shifts, and purposeful gestures 

to engage their audience. They command 

attention effortlessly, adjusting their voice 

projection and body language to suit 

different settings. 

Linguistically, Black Belt speakers 

demonstrate precision in their choice of 

words and sentence structure. They use 

advanced rhetorical techniques such as 

metaphor, alliteration, and rhetorical 

questions to make their speech compelling. 

They transition seamlessly between formal 

and informal registers, adapting their 

language with ease.

Cognitively, their reasoning is 

sophisticated, integrating multiple 

perspectives and refining arguments with 

well-structured justification. 

At this level, learners demonstrate true 

mastery of dialogue. They are influential 

communicators who engage, inspire, and 

lead through their speech, shaping 

discussions and interactions with clarity, 

confidence, and strategic adaptability.
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THE  B LAC K B E LT:  SE LF -A SS ES S MEN T G RID

The Stance Discipline Description

Pacing
I adjust my pacing to match my audience, speaking quickly to build excitement and 

slowing down to make people think carefully.

Tone
I use tone deliberately to guide emotions, making my audience feel inspired, reassured, 

or excited depending on my message.

Pronunciation
I articulate every word fluently and confidently, adapting my pronunciation for clarity, 

impact, and audience engagement.

Projection
I control my volume dynamically, using projection to command attention, build drama, or 

create a sense of closeness.

Engaging Gestures and Posture
I use gestures with precision and intent, guiding my audience’s attention and enhancing 

meaning through controlled movements.

Expressive Eyes and Face
I use sustained eye contact and controlled facial expressions to build trust, convey 

emotion, and draw people into my message.



32

THE  B LAC K B E LT:  EX AMP LE S

The Stance Discipline Examples

Pacing
Example 1: In a debate, I speak faster when listing facts and slow down for dramatic effect: “We 

need action now.” 

Example 2: In a storytelling activity, I pause before revealing a surprise ending to build suspense.

Tone
Example 1: When persuading people in a speech, I use a strong, passionate tone to make them 

care. 

Example 2: When telling a joke, I make my voice playful and pause just before the punchline.

Pronunciation

Example 1: When leading a discussion, I pronounce every word smoothly and naturally, even 

difficult ones like “sustainability.” 

Example 2: When using an unfamiliar word, I say it with confidence and check I am pronouncing it 

correctly.

Projection

Example 1: In a presentation, I raise my voice to energise the audience and lower it to make them 

lean in and listen. 

Example 2: In a debate, I adjust my volume based on whether I am making a strong point or a 

thoughtful reflection.

Engaging Gestures and Posture
Example 1: When telling a story, I act out parts with my hands, like miming knocking on a door. 

Example 2: When persuading an audience, I step forward slightly and gesture to include them in 

my ideas.

Expressive Eyes and Face
Example 1: When delivering a speech, I make direct eye contact with key people in the audience. 

Example 2: When showing concern, I soften my expression and tilt my head slightly to show I 

care.
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The Flow Discipline Description

Precise Vocabulary
I select precise and powerful words that add depth, e.g., “The fortress loomed, casting a 

shadow over the trembling town.”

Awareness of Grammar
I use a mix of sentence structures for effect, e.g., “Sweet. Soft. Irresistible. Cake is my 

one weakness.”

Sentence Structure
I use different sentence lengths to create rhythm, e.g., “My dog is a whirlwind. He 

sprints, leaps, and dashes through the fields, unstoppable.”

Adapting Register
I switch between formal and informal speech smoothly, e.g., “Ladies and gentlemen, 

let’s begin” vs. “Right, let’s get started.”

Rhetorical Flair
I use rhetorical devices like metaphors and questions, e.g., “That match was a battle—

who would emerge victorious?”
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The Flow Discipline Examples

Precise Vocabulary
Example 1: I say “The towering elephant, a living mountain, moved with surprising grace.” 

Example 2: I say “The chocolate cake, a sinful indulgence, left a lingering sweetness on my 

tongue.”

Awareness of Grammar

Example 1: I say “With each stride, my feet pound the earth, my breath steady, my heartbeat 

strong.” 

Example 2: I say “The cat, a silent hunter in the night, moved with the grace of a whispering 

breeze.”

Sentence Structure
Example 1: I say “A book is more than words on a page—it’s a doorway to another world.” 

Example 2: I say “The summer sun, relentless and golden, turned the world into a shimmering 

oven.”

Adapting Register
Example 1: In a debate, I say “With respect, I must disagree with my opponent’s point.” 

Example 2: In a speech, I say “We all want a better future, don’t we?”

Rhetorical Flair
Example 1: I say “The dog, a guardian and companion, stood watch like a soldier.” Example 2: I 

say “The meal was a masterpiece, each bite a melody of flavour.”
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The Mind Discipline Description

Content and Purpose
I shape my message to suit my audience and purpose, e.g., “I use humour in a speech 

to entertain but a serious tone when explaining a problem.”

Metacognition
I combine strategies for impact, e.g., “I seek clues from my listener’s face to see if they 

agree, then adjust my words.”

Reasoning and Justifying
I justify my ideas with nuance, e.g., “Dogs are great companions, provided that owners 

have enough time to care for them properly.”

Structure
I structure my message for maximum impact, e.g., “I start with a story to grab attention, 

build my argument in steps, then end with a strong final statement.”

Summarising
I create powerful summaries that highlight my key message and leave an impact, e.g., 

“Recycling isn’t just a choice; it’s a responsibility to our planet.”

Task Time and Focus
I manage discussion time well by making sure we cover all key points and do not waste 

time on unrelated ideas.
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The Mind Discipline Examples

Content and Purpose
Example 1: I adjust my explanation depending on who I am talking to, giving a detailed answer to 

my teacher but a simpler one to my younger sibling. 

Example 2: I structure my speech so my audience stays interested from start to finish.

Metacognition
Example 1: I combine strategies by visualising a scene before explaining it and asking questions 

to keep my audience engaged. 

Example 2: I reflect on a previous speech and adjust my delivery to improve.

Reasoning and Justifying
Example 1: I challenge another person’s argument by explaining why my reasoning is stronger. 

Example 2: I use subordinating conjunctions for nuance, e.g., “Although fast food is convenient, it 

should be eaten in moderation due to health risks.”

Structure
Example 1: I use advanced structuring techniques, like circular openings and closings. 

Example 2: I adapt my structure depending on the audience.

Summarising
Example 1: I create a powerful summary that leaves a lasting impression. 

Example 2: I condense a long, detailed argument into a single, memorable sentence.

Task Time and Focus
Example 1: I plan discussion time carefully, making sure all points are covered efficiently. 

Example 2: I make sure everyone in the group has spoken before moving on to the next topic.
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